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Appreciation of Artistic Genres in Children with Different
Perceptual, Contextual and Analytic Intelligence

K. V. Lilly and Sudhakar Venukapalli

ABSTRACT

Children feel wonder and excitement while perceiving an artwork and
their aesthetic responses are evident through their spontaneous
expressions. During this process, children understand multiple
interpretations of familiar themes. Children’s descriptions of artworks
are categorised into three levels of appreciation namely, perceptual level,
contextual level and analytical level. The objective of the present study is
to explore children’s appreciation of art. The quantitative study
investigates children’s descriptions of artworks at various levels of art
appreciation. The study employs sixty grade IX children from the state of
Telangana. The sample selected include equal number of boys and girls
from rural and urban areas and they are in the age group of 13-15 years.
The stimuli used in the study are artworks depicting landscapes selected
from three artistic genres of representational, semi-representational and
abstract artworks. Images of artworks are presented randomly to
children to elicit their responses. The results of the study showed that
representational artworks are better appreciated by children than semi-
representational and abstract artworks. The analysis of children’s
expressions of artworks at various levels of appreciation reveals that for
all three genres of artworks, children are at the perceptual level of
appreciation. Statistical analysis of the results illustrates that there are
statistically significant differences in appreciation at the perceptual,
contextual, and analytical levels of appreciation of three genres of
artworks. The findings of the study may be used by educators in
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providing art learning experiences to children.
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I. INTRODUCTION

Experience and appreciation of beauty in art works is a
function of one’s cognitive and non-cognitive resources and
states. One’s state of mind and body regulates how one
perceives, experiences, and appreciates beauty and art.
David Hume [1] argues that “Beauty is no quality in things
themselves: it exists merely in the mind which contemplates
them; and each mind perceives a different beauty.”
Alexander Baumgarten [2], who coined the term aesthetics
in 1750 argued that certain physical properties of an object
may evoke a sense of beauty, but aesthetic experience is
solely a mindful event. Many theorists have claimed that the
only purpose of art is to create objects that bring feelings of
beauty, i.e., to instil aesthetic response. It is suggested that
“aesthetic experiences in childhood have lasting mental and
emotional effects even in adulthood and it foster
development of artistic taste” [3].

In modern terms, the processing fluency theory provides
the most powerful explanation of aesthetic appreciation [4].
The fluency theory suggests that the mechanism of mental
ease explains how aesthetic pleasure is obtained from art
[5]-[7]. Ramachandran & Hirstein [8] suggested that “an
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object discovered after a struggle is more pleasing than one
that is instantly obvious”. It was also found that
“experiencing art invokes a range of affective states like
surprise, curiosity, insight, awe and even shocks” [9]-[11].
These features cannot be explained in terms of fluency
theory [12], [13]. Leder et al. [14] argued that providing
additional information to viewers which help them in
understanding the paintings does not influence preference of
paintings.

Over the years various psychologists and theorists have
proposed a wide range of theories to explain art/aesthetic
appreciation. Read [15] contends that ‘“when we
contemplate a work of art, we project ourselves into the
form of the work of art and our feelings are determined by
what we find there, by the dimensions we occupy”. From
twentieth century onwards, empirical psychologists have
tried to study the claim that aesthetics could be investigated
scientifically. Psychologists have looked for people’s
aesthetic responses to different kinds of stimuli. Many
studies conducted later agreed with this view and concluded
that “aesthetic preferences and beauty are, at least in part,
universal and innate” [16].
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Il. CHILDREN’S APPRECIATION OF ART

Though children from different age groups respond in
different ways, psychologists have contended that
“children’s familiarity with art and their individual
experiences (including the use of artistic medium and
awareness of art in cultural and historic context) influence
their aesthetic development” [17]-[20]. Kerlavage [21] had
proposed that there are three progressive and sequential
stages for the development of young children’s ideas about
art — “their personal preferences of art, reasons for their
preferences, concepts of artistic style and verbal responses.
They are the sensorial, the concrete and the expressive
stage” [22].

Most researchers agree that “art provides pleasing,
hedonic experiences” [23], [24]. Art appreciation is often
regarded as a subjective experience. Empirical research in
art appreciation has led us into an understanding of the
nature of art appreciation. Traditionally, art appreciation
focused on the intrinsic values of art and centred on
appreciation of artistic elements. It includes “composition,
form, colour, light and space.” Art appreciation includes
varied activities including the ways of responding to an
artwork, interpreting an artwork, and understanding the
artwork that aims at its meaning. It is a mental process that
encompasses identifying various forms of perception and
presentation portrayed in the artwork. Moxey [25], [26]
argued that “visual appreciation, how a work of art is
presented, represented and perceived” should also be
incorporated into art appreciation.

Children articulate their wonder and excitement while
perceiving an artwork and their aesthetic responses are
evident through their spontaneous expressions. During this
process, children understand multiple interpretations of
familiar themes. This implies that children who are exposed
to quality art over a period of time exhibits higher levels of
aesthetic appreciation [27]. This helps children to develop
perceptual and aesthetic skills [28] and also to “develop the
seamless synthesis of perceiving, feeling, and thinking,
which is an important aim of education and art education in
particular [29]. It is found that when children are exposed to
visual arts at an early stage, it helps sensory and perceptual
development which acts as a foundation for early learning
[30], [31].

Children’s descriptions of artworks are categorized into
three levels of appreciation namely, perceptual level,
contextual level and analytical level based on Machotka’s
[32] study. These levels presume the cognitive
developmental stages described by Piaget. When children
focus on what they perceive in the painting and describe it,
it is named as Perceptual level. Children’s appreciation at
this level is mainly based on subject matter and colour. If
children can look at the painting as a whole, combining
various elements, it is the Contextual level. At this level,
children look for realistic presentation and clarity of
presentation. When children use abstract language to
describe the painting, it is identified as Analytical level.
They interpret the meaning of artworks, and their
appreciation of artworks is based on style, composition, and
affective tone. Generally, children lack experience with
original artwork. To view art and comprehend it, children
should develop the skill which requires time and effort.
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Savva & Trimis [33] argues that “visits to art museums and
other places of cultural interest” may help children in
acquiring this skill. Individual and school experiences of
children also play a vital role in understanding art. Housen
[34] argued that “a well-chosen work of art is a self-
contained world” and children will be benefited from the
discussion of such artworks, and they do not require specific
background knowledge.

Several studies conducted in the field of art-based
interventions in shaping new pedagogies for teaching proved
that it enhances learning process among students. Rieger &
Chernomas [35] argued that art-based pedagogy that
integrates art with other subject matter improves the
learning process. Further, art-based learning was found to be
effective in enhancing students’ “observational skills,
empathy, non-verbal communication and interpersonal
skills” [36]. Art appreciation helps students to engage in
expressing their own feelings and ideas and appreciate their
own artistic creations [37], [38]. Art appreciation as part of
art education can “widen the vision of students” [26]. It also
helps children develop communication skills [39] and
generate self-confidence [40].

Studies on art viewing specifically focuses on the value of
“looking at art and talking about artworks” [41], [42].
Herbert Read argues that the basic error of all educational
systems and their methods is in their focus on rational
thinking. Read finds that harmony and balance in the child’s
personal integrity can be maintained through aesthetic
culture and training him to live in a creative and natural
manner can be achieved only through arts education [43].
Education in general and art education in particular is a way
for one to grow and become sensitive to the beauty in
nature, of social values and the aesthetic aspects of life as
whole [44].

Viewing and experiencing art may help children become
self-directed learners to enrich the creative and innovative
thinking processes that are valued as 21% century skills [45].
Gardner [46] argues that art draws from multiple
intelligences to conceptualize, associate, and synthesize
prior experience in creating new knowledge. Experiencing
art is considered as an epistemology for finding meaning in
life since viewing and discussing art stimulates imagination
and foster envisioning what a better world would look like.
It may promote positive social change by providing insight
and hep in developing meaning in art and in life. If
transference occurs, children may begin to analyze art with
more insight, analyze the world with more curiosity,
empathy thus creating an inclusive world.

Research suggested that “when viewing abstract artworks,
young children responded intuitively and positively” [33],
[42]. This is also in conformity with the view that “children
apply their imagination in finding new meaning in artworks”
[33], [47]. Ramsey [48] argued that most of elementary
school children’s preference was for realistic artworks rather
than abstract ones. Research also identified that content
engages children’s attention as: “people, objects, actions,
interactions, settings, gestures, emotions, and expressions”
[27], [49], [50].

A study performed by Lye, Garces-Bascal & Wright [22]
found that children in the age group of 5-6 years named,
described, expanded, and elaborated on their observations.
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They provided comments about artworks that featured
“content, formal art elements, personal connections,
creativity and imagination, affect and wvocalisms, with
personal connections.” Eisen et al. [51] in their study found
that children from 5 to 17 years preferred representational
art. Therefore, the study of how children view and
appreciate artworks is of importance for teachers and
teacher educators.

I1l. THE OBJECTIVES OF THE STUDY

The objective of the present study is to explore children’s
appreciation of art. The quantitative study investigates
children’s descriptions of artworks at various levels of art
appreciation. The study employs sixty grade IX children
from the state of Telangana. The children selected are equal
number of boys and girls from rural and urban areas and
they are in the age group of 13-15 years.

The mean age for rural children is 14.7 years with a
standard deviation of 0.58 whereas the mean age of urban
children is 13.6 years with a corresponding standard
deviation of 0.56. On the other hand, the mean age for girls
and boys are 14 years and 14.3 years respectively with a
corresponding standard deviation of 0.91 and 0.81. Overall,
the mean age of the sample is 14.2 years with a standard
deviation of 0.81. The age range for all children are 13-15
years.

The sample consists of art naive participants without any
prior systematic art education. This helps to remove any
mediated effect of art related knowledge [14]. The children
are initially informed about art appreciation, paintings by
various artists, paintings belonging to different artistic
genres and the procedures involved in the study.

IV. STIMULIUSED IN THE STUDY

To measure children’s levels of art appreciation, children
are shown nine images of landscapes. Landscapes depict a
scenic view which includes hills, mountains, river, forests
etc. These landscapes belong to the artistic genres of
representational,  semi-representational and  abstract
artworks. The representational artworks present the
landscape in a realistic way. In a semi-representational
artwork, the landscape appears realistic from far but when
comes close, the brushstrokes seem to be slightly distorted.
In abstract artworks, colour, line, and form are distorted and
there is no similarity to an actual landscape. The artworks
include western, middle eastern and oriental paintings. The
artworks are selected based on relevant books on art history
and with an intersubjective agreement of art experts. The
artworks ~ characterize  specific  artistic ~ periods:
Renaissance/Baroque, Impressionism and Abstraction. One
of the important variables that affect art appreciation was
identified as ‘the level of abstractedness’, from purely
abstract to representative artworks [52]. This rationalizes the
use of images of different types of paintings from varied
artistic genres.
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V. METHODOLOGY

The nine images of paintings are randomly shown to
children using a projector. Images of artworks are presented
in uncompressed jpg file colour format and all images are
reduced in size to 1024 pixels. Few sample images of
paintings are presented to children before the actual study to
familiarize them with the procedure. These sample images
are not included in the actual study. The images of artworks
are shown for five to ten minutes to children to elicit their
responses. The children are prompted to describe the
paintings ranging from concrete descriptions of what they
see to more abstract emotional reactions. Children’s
appreciation of artworks is obtained from their descriptions
of artworks.

To ensure reliability of the study, all test procedures are
conducted in a similar pattern for all participants. This might
result in producing precise and stable results. The conditions
of the tests are standardized, and external factors are
minimized by providing consistent circumstances. Sample
are selected from the same grade, age group and geographic
location to produce valid results of the study.

Children’s expressions of artworks are coded on a
continuous scale of 1-10 for obtaining the level of
appreciation. Their descriptions are categorized into three
levels of appreciation [32]: Perceptual level, Contextual
level, and Analytical level. When children focus on what
they perceive in the painting and describe it, it is coded as
Perceptual level. If children view the painting as a whole,
combining various elements, it is coded as Contextual level.
When children use abstract language to describe the
painting, it is coded as Analytical level.

Children’s descriptions of artworks are scored on a
continuous scale of 1to10 for all three genres of artwork. For
each genre of artwork and type of painting, children’s
descriptions are also coded for three levels of appreciation
namely perceptual level, contextual level, and analytical
level. Scores are given on a continuous scale of 1to10 for
each level of appreciation.

The data obtained is tested for normality using Shapiro-
Wilk test. From the p value, it is assumed that the data is
non-normal. Therefore, non-parametric statistical tests are
conducted for data analysis. Friedman test is conducted to
compare the differences between perceptual, contextual, and
analytical levels of appreciation for three genres of artworks.
Post-Hoc test using Wilcoxon signed ranks test by applying
Bonferroni adjustment is also conducted between different
combinations of levels of appreciation to examine where the
differences occur.

VI. RESULTS OF THE STUDY

A. Children’s Appreciation of Artworks by Genre

At the first level, the overall descriptions of artworks on a
continuous scale of 1to10 are tabulated for representational,
semi-representational and abstract artworks. This figure will
give us an insight into the overall art appreciation pattern of
children. The total scores of children for representational,
semi-representational and abstract artworks are given below:
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Fig. 1. Overall appreciation of artworks by genre.

The analysis of the overall appreciation of three genres of
artworks shows that the total scores for appreciation of
representational, semi-representational and abstract artworks
are 381, 306 and 213, respectively. It is evident from the
results that the scores of appreciations of representational
artworks are higher than the other two genres of artworks.

For each genre of artwork, children’s descriptions are also
coded for three levels of appreciation namely perceptual
level, contextual level, and analytical level. Scores are given
on a continuous scale of 1-10 for each level of appreciation.
Results of the analysis of overall appreciation of artworks
with respect to the three levels are given below.
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Fig. 2. Level of appreciation by genre of artworks.

The analysis of children’s appreciation of representational
artworks with respect to level of appreciation shows that the
total scores for perceptual, contextual, and analytical level
of appreciation are 457, 388 and 140, respectively.
Children’s scores for semi-representational artworks at
perceptual, contextual, and analytical levels of appreciation
are 439, 268 and 98, respectively. Children’s scores for
abstract artworks at perceptual, contextual, and analytical
levels of appreciation are 323, 121 and 97, respectively.

The above results show differences in children’s level of
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appreciation with respect to representational, semi-

representational and abstract artworks.

B. Level of Appreciation by Genre — representational
Artworks

The analysis of children’s appreciation of representational
art works shows that there is a difference in the perceptual,
contextual, and analytical level of appreciation. It is
therefore necessary to assess if the differences in the level of
appreciation is statistically significant or not. Hence, the
following hypothesis is formulated:

Hi: There is a significant difference in children’s
appreciation at perceptual, contextual, and analytical level of
appreciation of representational artworks.

To test this hypothesis, the above hypothesis is translated
into null form.

Ho: There is no significant difference in children’s
appreciation at perceptual, contextual, and analytical level of
appreciation of representational artworks.

Friedman test is employed to test the null hypothesis and
the results are presented below:

TABLE I: FRIEDMAN TEST RESULTS — LEVEL OF APPRECIATION BY GENRE-
REPRESENTATIONAL ARTWORKS

Representational N Percentiles
artworks 25th 50th (Median) 75th
Perceptual 60 7.0000 8.0000 8.0000
Contextual 60 6.0000 7.0000 8.0000
Analytical 60 1.0000 1.0000 3.7500

TABLE Il; TEST STATISTICS — FRIEDMAN TEST

N 60
Chi-Square 97.638

df 2
Asymp. Sig. .000

The above table shows that y? value at 2 degrees of
freedom is 97.638 and the significance level is 0.000. Since
p value is 0.000, the null hypothesis stands rejected.
Therefore, it is inferred that there is a statistically significant
difference in the level of appreciation of representational
artworks, 2 (2) = 97.638, p = 0.000.

To examine where the differences occur, a separate
Wilcoxon signed ranks test is conducted on different
combinations of the level of appreciation.

TABLE lll: TEST STATISTICS — WILCOXON SIGNED RANKS TEST

Representational ~ Perceptual - Perceptual- Analytical —
artworks Contextual Analytical Contextual
z -3.929° -6.658"° -6.588"°
Asymp. Sig. (2- 000 000 000
tailed)

b. Based on positive ranks.

The above table provides the results of post-hoc analysis
using Wilcoxon signed ranks test (with a Bonferroni
correction applied, significance level is set at p < 0.017) on
each of the combinations. Median (Inter Quartile Range)
descriptions of representational artworks at perceptual,
contextual, and analytical level of appreciation are 8.0 (7 to
8), 7.0 (6 to 8) and 1.0 (1 to 3.75) respectively. The results
show that there are statistically significant differences
between children’s appreciations at the perceptual and
contextual level (Z=-3.929, p=0.000), perceptual and
analytical level (Z = - 6.658, p = 0.000) and analytical and
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contextual level (Z = - 6.588, p = 0.000).

C. Level of Appreciation
Representational Artworks

The analysis of children’s appreciation of semi-
representational art works (Fig. 2) shows that there are
differences at the perceptual, contextual, and analytical level
of appreciation. It is therefore required to assess if the
differences in the level of appreciation is statistically
significant or not. Hence, the following hypothesis is
formulated:

Hi: There is a significant difference between children’s
appreciation at the perceptual, contextual, and analytical
level of appreciation of semi-representational artworks.

To test this hypothesis, the above hypothesis is translated
into null form.

Ho: There is no significant difference between children’s
appreciation at the perceptual, contextual, and analytical
level of appreciation of semi-representational artworks.

Friedman test is used to test the null hypothesis and the
results are presented below:

by Genre - semi-

TABLE IV: FRIEDMAN TEST RESULTS — LEVEL OF APPRECIATION BY
GENRE- SEMI-REPRESENTATIONAL ARTWORKS

Semi- Percentiles
representational - N 5o soih (Median)  75th
artworks
Perceptual 60 7.0000 7.0000 8.0000
Contextual 60 3.0000 5.0000 6.0000
Analytical 60 1.0000 1.0000 2.7500

TABLE V: TEST STATISTICS — FRIEDMAN TEST

N 60
Chi-Square 109.542

df 2
Asymp. Sig. .000

From the above table, it is observed that %2 value at 2
degrees of freedom is 109.542 and the significance level is
0.000. Since p value is 0.000, the null hypothesis stands
rejected. Therefore, it is inferred that there is a statistically
significant difference in children’s appreciation at the
perceptual, contextual, and analytical level of appreciation
of semi-representational artworks, 2 (2) = 109.542, p =
0.000.

To examine where the differences occur, a separate
Wilcoxon signed ranks test is performed on different
combinations of the level of appreciation.

TABLE VI: TEST STATISTICS — WILCOXON SIGNED RANKS TEST

re reigrr:t];;ional Perceptual - Perceptual- Analytical —
P Contextual ~ Analytical Contextual
artworks
z -6.414° -6.825° -6.251°
Asymp. Sig. (- 594 000 000
tailed) ) ) )

b. Based on positive ranks.

The above table provides the results of post-hoc analysis
using Wilcoxon signed ranks test (with a Bonferroni
correction applied, significance level is set at p < 0.017) on
each of the combinations. Median (Inter Quartile Range)
descriptions of semi-representational artworks at perceptual,
contextual, and analytical level of appreciation are 7.0 (7 to
8), 5.0 (3 to 6) and 1.0 (1 to 2.75) respectively. The results
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show that there are statistically significant differences
between children’s appreciation at the perceptual and
contextual level (Z=-6.414, p=0.000), perceptual and
analytical level (Z=-6.825, p=0.000) and analytical and
contextual level (Z=-6.251, p=0.000) of appreciation of
semi-representational artworks.

D. Level of Appreciation by Genre — abstract Artworks

The analysis of the appreciation of abstract art works
(Fig. 2) shows that there are differences in children’s
appreciation at the perceptual, contextual, and analytical
level of appreciation. It is therefore required to assess if the
differences in the level of appreciation is statistically
significant or not. Hence, the following hypothesis is
formulated:

Hi: There is a significant difference between children’s
appreciation at the perceptual, contextual, and analytical
level of appreciation of abstract artworks.

To test this hypothesis, the above hypothesis is translated
into null form.

Ho: There is no significant difference between children’s
appreciation at the perceptual, contextual, and analytical
level of appreciation of abstract artworks.

Friedman test is employed to test the null hypothesis and
the results are shown below:

TABLE VII: FRIEDMAN TEST RESULTS — LEVEL OF APPRECIATION BY
GENRE-ABSTRACT ARTWORKS

Percentiles
Abstractartworks - N ——5q 500 (Vedian) 75t
Perceptual 60 5.0000 6.0000 6.0000
Contextual 60 1.0000 1.0000 3.0000
Analytical 60 1.0000 1.0000 2.0000

TABLE VIII: TEST STATISTICS — FRIEDMAN TEST

N 60
Chi-Square 102.422

df 2
Asymp. Sig. .000

The results in the above table show that %2 value at 2
degrees of freedom is 102.422 and the significance level is
0.000. Since p value is 0.000, the null hypothesis stands
rejected. Therefore, it is inferred that there is a statistically
significant difference in children’s appreciation at
perceptual, contextual, and analytical level of appreciation
of abstract artworks, x2 (2) = 102.422, p = 0.000.

To examine where the differences occur, a separate
Wilcoxon signed ranks test was conducted on different
combinations of the level of appreciation.

TABLE IX: TEST STATISTICS — WILCOXON SIGNED RANKS TEST

Perceptual - Perceptual-  Analytical —
Abstract artworks Contextual Analytical Contextual
z -6.606° -6.709° -2.765°
Asymp. Sig. (2= 494 000 006
tailed)

b. Based on positive ranks.

The above table provides the results of post-hoc analysis
using Wilcoxon signed ranks test (with a Bonferroni
correction applied, significance level is set at p < 0.017) on
each of the combinations. Median (Inter Quartile Range)
descriptions of abstract artworks at perceptual, contextual,
and analytical level are 6.0 (5t0 6), 1.0 (1 to 3) and 1.0 (1 to
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2) respectively. The results show that there are statistically
significant differences between children’s appreciation at
the perceptual and contextual level (Z=-6.606, p=0.000),
perceptual and analytical level (Z=-6.709, p=0.000) and
analytical and contextual level (Z=-2.765, p=0.006) of
appreciation of abstract artworks.

VII. FINDINGS AND DISCUSSION

The scores obtained by children for the appreciation of
representational artworks are a clear indication that children
highly appreciated representational artworks compared to
the other two genres of artworks. This is corroborated with
the finding that classical art has clear content, and it is better
understood by viewers [52]. The analysis of children’s
expressions of artworks reveals that for all three genres of
artworks, children’s scores of appreciations is higher for
perceptual level of appreciation. Children’s expressions at
the contextual level are notably present for representational
and semi-representational artworks though lower than
perceptual level and children scored extremely low at the
analytical level of appreciation. Statistical analysis of the
results illustrates that there are statistically significant
differences in the perceptual, contextual, and analytical
levels of appreciation of three genres of artworks.

The results of the study agree with previous studies which
suggests that children’s descriptions of representational
artworks are more than that of semi-representational and
abstract artworks. The results also support the past findings
that children’s appreciation of artworks varies depending on
the genre of painting. The more realistic the painting, the
more children focus on what they see in the artwork and
comprehend the artwork. Children find difficulty in
understanding and describing abstract artworks. This
corroborates the findings by Leder & Nadal [53] that
aesthetic appreciation of artworks depends strongly on
aspects of cognitive mastering. This results also agrees with
Leder et. al.’s [54] hypothesis that comprehension of an
artwork depends on content representation in the artwork
and representative classical artworks were comprehended
better by viewers [52].

The results presented above reveal that children express
what they see in the painting and are mostly at the
perceptual level of appreciation. They describe what makes
them feel good and happy. They relate artworks to their
personal feelings, culture, and environment. This
corroborates the view that when viewing artworks, lay
people are interested in what make them feel good and what
elicits emations [55]. In the case of abstract artworks where
there is no clear subject matter or content, children tried to
find meaning and interpretation in their own ways. This
confirms the finding that children make meaning from what
they see, and children can articulate their thoughts and ideas
[22].

But the results of the present study are not in conformity
with the results of Machotka’s [32] art appreciation
progression. Machotka argued that children above 12 years
of age who are in the formal operational stage as per
Piaget’s cognitive development model appreciates artworks
based on interest in style, composition, affective tone and
luminosity and they are expected to be at the Analytical
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level. But our results show that children try to look at the
artwork as a whole and looks for realistic presentation of the
artwork. Most of the children focus more on what they see
in the artwork while appreciating the artwork. Very few
children appreciate the artworks based on style and
composition. This may be explained on the basis of their
experiences in art. None of the children are exposed to art
theory and they have no prior expertise in art making. Few
children have visited an art gallery or museum. It is evident
from the art expertise questionnaire that they are art naive.
This confirms Parsons’ [56] proposition that “the
individual’s development in art is influenced by cultural,
educational and social aspects of experience.” Though
Parsons proposes a universal aesthetic development theory,
he agrees with “the possibility of cultural differences in art
appreciation”. On the contrary, the results corroborate the
findings of Wang & Ishizaki [57] that the descriptions of
artworks by high school students in US were dominated by
subject matter and they described what they saw in the
painting.

VIII.

The present study reveals that children can meaningfully
engage with artworks from different artistic genres. Children
described artworks and presented their observations in
detail. We need artworks that reflect beauty and portray
human experiences in order for humankind to evolve.
Artworks challenges mind and inspires our understanding. A
world without art would hinder growth and development in
children. Children’s engagement with works of art and
experiencing artworks amounts to active learning. Providing
opportunities for children to experiencing artworks may help
children develop meaning in life and facilitates positive
social change. Educational institutions should find novel
ways of providing the benefits of art to children. Engaging
children with artworks would benefit children while in
school and for the rest of their life.

The research findings are a clear indication that teachers
should encourage children to engage with, reflect upon and
value their experiences with artworks and its beauty.
Teachers should provide opportunities for children to find
beauty in artworks as well as in nature. Children should
have opportunities to articulate their experiences of beauty
and their reflections on artworks. Their aesthetic
experiences should be broadened through different contexts
provided in their curricular subjects including languages,
mathematics, science, history, and the like.

CONCLUSION

APPENDIX

List of paintings:

1. Pastoral Landscape,
Hudson River School.

2. Water lilies, Claude Monet, 1917, Impressionism.

3. Landscapes with Red spots no. 2, Wassily Kandinsky,
1913, Abstraction.

4. An Arab encampment at Sunset,
Salomon Corrodi.

5. Middle eastern city, unknown, Early 20" century.

6. Abstract landscape, Shafic Abboud, 1959.

Asher Brown Durand,1861,

Herman David
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7. The Watercolour Log, Milind Mulick, contemporary.

8. Dancing and Singing (Peasants Returning from Work),
Ma Yuan, 13" century.

9. The First Light, Chu Teh Chun, 1987.
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