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I. INTRODUCTION 
According to UNESCO data, the closure of universities 

due to COVID-19 affected 1,198,530,172 students in 186 
countries around the world (UNESCO, 2020). Indonesian 
Ministry of Education and Culture (MOEC) and Indonesian 
Ministry of Religious Affairs (MORA) issued an Indonesian 
government response to the COVID-19 pandemic in May 
2020. MOEC has designed Circular Letter 4/2020 to postpone 
all school programs and elect for online and distance learning 
at home. 

Learning is currently carried out remotely and using digital 
platform methods [2]. Mobile learning is part of this digital 
platform methods. Mobile learning has become an integral 
part of the learning process during the Covid-19 pandemic, 
because mobile devices such as smartphones, tablets and 
laptops are the main telecommunications tools for online 
learning [3]. 

The use of smartphones in learning is appropriate by higher 
education policies. Many students already have their own 
smartphones [4], and they are widely used in formal and 
informal classes for learning [5]. Previous smartphones have 

been extensively used and researched in other countries [6]–
[8] before growing the number of smartphone users in 
Indonesia. Indonesia, as the world's fourth-largest 
smartphone user, has a rare ability to use smartphones as 
mobile technology in education and learning [9].  

Mobile education offers many opportunities in Indonesia 
to improve the standard of education. The penetration of 
mobile technology is rapid and is continuing to increase in 
Indonesia. Moreover, new findings and application 
experience from international and local researchers in other 
countries could support mobile learning in Indonesia. In 
addition, number of supports have been developed by MOEC 
for easy online learning. They develop android-based 
distance learning applications called “Rumah Belajar” [10]. 
This portal could be accessed on 
http://learning.kemdikbud.go.id. Students and teachers could 
connect with the great features on it. It can be utilized by 
students and teachers in early childhood, primary, secondary, 
and high schools. 

In line with the higher education context, universities have 
also used LMS, online conference platforms and the mobile 
learning application (MLA) as a learning tool [11]. In the case 
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of Indonesian higher education institutions, the option of 
MLA is inevitable throughout COVID-19 [12]. MLA is one 
of the learning resources that can be used in higher education 
in Indonesia.  

However, MLA is still rarely used for accounting 
education in Indonesia. As a result, this research makes a 
scientific contribution to the field of accounting education, 
especially in the area of adjusting entries learning material. 
Many students in Indonesia also have trouble understanding 
it, which has become a source of concern for accounting 
teachers [13], [14]. As a result, there is a lack of information 
about the foundation for filing financial statements, which 
should be mastered by undergraduate students who are 
preparing to serve as financial workers in companies and 
government departments.your paper. 

 

II. MOBILE LEARNING APPLICATION (MLA) 
In response to educational problems at the age of the 

industrial revolution 4.0, society 5.0, smartphones are 
permitted in universities. As a result, several institutions have 
begun to use MLA on cellphones as teaching resources and 
learning media [4], [5]. 

The MLA is according to Handal & El-khoury [15] “a kind 
of learning activity which is linked to the application, a 
learning experience supported by the application and its 
media, and can promote cognitive engagement and 
management of student learning through this application” (p. 
144). Camilleri & Camilleri [16] further notes that MLA is a 
learning application. 

Bloom's taxonomy MLA is classified into three categories: 
MLA based on skills, content and function based [17] Table 
I below describes the definitions of the three mobile learning 
apps. 

 
TABLE I: TYPES OF MLA BASED ON BLOOM'S TAXONOMY 

Category Skill-based Content-based Function-
based 

Description 

Used for 
memorization, 
memorization, 

numeracy skills, 
standardized 

test readiness, 
and areas of 
knowledge . 

Give students 
access to a 

number of data, 
information or 
knowledge by 
browsing pre-
programmed 

content. 

Assist 
students in 
converting 
knowledge 
information 
into a usable 

form. 

Implications of 
Bloom's 

Taxon-omy 

Level of 
knowledge and 
understanding . 

Application 
level and 
analysis. 

Evaluation 
and creation 

level. 
Source: [17]. 

 
The MLA to be developed is separated into two groups 

based on the three categories in Table I. MLA is divided into 
two categories: skill-based MLA and content-based MLA. A 
skill-based program designed to increase pupils' memory and 
comprehension abilities. Furthermore, content-based apps are 
utilized to help students develop their abilities in applying and 
interpreting journal information. The two types of 
applications will be merged into a single MLA with the 
content of the Service Company Accounting course's 
adjusting journal material. 

III. METHODOLOGY 

A. Research Goal  
This survey study aimed to gather student and lecturer 

perceptions of the Mobile Learning Application (MLA) 
required for accounting learning. As a result, a cross-sectional 
survey design was used to assess the need for this MLA. 

B. Sample and Data Collection 
Because data was collected only once at a specific time, 

this study employed a cross-sectional survey research design 
[18]. Purposive sampling is used in the data collection 
technique because the samples taken require particular 
criteria that are tailored to the study's objectives [18]. As a 
result, the samples for this study were lecturers and students 
from various universities, including Universitas Gunung 
Rinjani (representing eastern Indonesia), Universitas 
Muhammadiyah Sumatera Utara (representing western 
Indonesia), and Universitas Muhammadiyah Surakarta 
(representing the central part of Indonesia). The sample was 
chosen because the samples were homogeneous when viewed 
from the perspective of the same institution's accreditation. 

C. Data Collection Instruments 
The instruments for data collection were two types of 

questionnaires: one to assess lecturers' perceptions of MLA 
and another to assess students' perceptions of MLA. The 
items in the instrument that we use are as follows on Table II. 

 
TABLE II: GRID OF RESEARCH INSTRUMENTS 

Instruments Part of instruments The number of 
instrument items 

Need Analysis 
Questionnaire for 
Lecturers (code: 

NAQ. L) 

1. Part 1: strength of MLA 
in teaching. 

2. Part 2: attitudes towards 
MLA in teaching. 
3. Part 3: special 

requirement about MLA 
(close ended question). 

1. Part 1: 17 items 
2. Part 2: 3 items 
3. Part 3: 5 items 

Need Analysis 
Questionnaire for 
Students (code: 

NAQ.S) 

1. Part 1: student 
perception on mobile 

learning application (MLA) 
in Learning 

2. Part 2: student’s 
requirements regarding to 

MLA. 

1. Part 1: 10 items 
2. Part 2: 5 items 

 

D. Data Collection  
Data was collected through the use of two types of 

questionnaires distributed to students and lecturers. Lecturers 
were given a questionnaire with the code NAQ.L, whereas 
students were given a questionnaire with the code NAQ.S. 
NAQ.L and NAQ.S are distributed via a Google form (web-
based questionnaire) because it is associated with the 
COVID-19 pandemic. NAQ.L was given to two Universitas 
Gunung Rinjani (UGR) lecturers, two Universitas 
Muhammadiyah Sumatera Utara (UMSU) lecturers, and a 
lecturer from Universitas Muhammadiyah Surakarta (UMS). 
The NAQ.S was then distributed to twenty students from 
Universitas Gunung Rinjani (UGR), twenty students from 
Universitas Muhammadiyah Sumatera Utara (UMSU), and 
twenty students from Universitas Muhammadiyah Surakarta 
(UMS). 
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E. Data Analysis 
The data from NAQ.L and NAQ.S were analyzed 

descriptively using SPSS in this study. 
 

IV. RESULT AND DISCUSSION 

A. Result 
Table III shows the results of the descriptive statistical 

analysis performed in SPSS. The study's findings came from 
two research subjects, students and lecturers. 
 
TABLE III: DESCRIPTIVE STATISTIC FOR NEED ANALYSIS QUESTIONNAIRE 

FOR STUDENTS (NAQ.S) 
Number of 
instrument 

items 

Student Perception on Mobile 
Learning Application (MLA) in 

Learning 
x̅ SD 

PART I 
NAQ. S 
Part 1, 

Question 1 

The use of mobile learning aps is 
convenient and allows a flexible 

learning. 
4.34 0.545 

NAQ. S 
Part 1, 

Question 2 

The use of mobile learning app 
enables lecturers to take control 

of learning. 
4.25 0.762 

NAQ. S 
Part 1, 

Question 3 
It is good use of “dead time”. 4.50 0.508 

NAQ. S 
Part 1, 

Question 4 

It fits for many different learning 
styles. 3.97 0.933 

NAQ. S 
Part 1, 

Question 5 

It improves my self-confidence 
in learning throughout mobile 

connection activities. 
4.28 0.523 

NAQ.S 
Part 1, 

Question 6 

It improves my self- confidence 
in learning throughout mobile 

communication activities. 
4.22 0.491 

NAQ.S 
Part 1, 

Question 7 

It improves my self-confidence 
in learning throughout mobile 

collaboration. 
4.19 0.044 

NAQ.S 
Part 1, 

Question 8 

It improves my engagement in 
mobile connection activities. 4.28 0.581 

NAQ.S, 
Part 1, 

Question 9 

It improves my engagement in 
mobile communication activities. 4.25 0.622 

NAQ. S 
Part 1 

Question 10 

It improves my engagement in 
mobile collaboration. 4.22 0.608 

PART II 
NAQ. S 
Part 2, 

Question 1 

Do you have a smartphone 
(Android or iOS)? 1.00 0.000 

NAQ. S 
Part 2, 

Question 2 

Is MLA in your smartphone 
would be effective applied in 

accounting education? 
0.81 0.397 

NAQ. S 
Part 2, 

Question 3 

What are the kinds of MLA 
features do you need? (Select 

more than one of all aspects as 
your requirements) 

  

NAQ. S 
Part 2, 

Question 4 

Do you like moving animations 
on the MLA? 0.97 0.177 

NAQ. S 
Part 2, 

Question 5 

For evaluation, is game-
embedded assessment is a best 

way for MLA? 
0.88 0.336 

Note: n=60 number of student responses. Likert-type ratings (1–5) are 
percentages of students responding in each of the two parts in the NAQ.S; x̄, 
Mean; SD, Standard deviation. 
 

B. Need Analysis for Students 
The study's findings are based on the NAQ instrument, as 

shown in Table III. For NAQ, L Part 1 is the Student 
Perception on Mobile Learning Application (MLA) aspect. S 
Since Question 1 has an average score of 4.34, which is 

higher than 3.00, it can be concluded that using MLA would 
make learning more accessible and enjoyable for students. 
Question 2 of the NAQ.S has an average score of 4.25, 
indicating that the score is higher than 3.00, indicating that 
the presence of MLA would enable lecturers to monitor 
learning activities, according to students. NAQ. S Question 3 
has an average score of 4.50, which is higher than 3.00, 
indicating that all students agree that MLA should be used in 
an urgent situation. 

Furthermore, the research findings based on the NAQ.S 
Question 4 instrument have an average score of 3.97, which 
is higher than 3.00, and only a few students agree that MLA 
can be used by all students with various learning styles. 
NAQ.S Question 5 has an average score of 4.28, meaning that 
the score is above 3.00 with the assumption that MLA can 
increase the confidence of each student in learning through 
cellular-based connection activities. NAQ.S Question 6 has 
an average score of 4.22, meaning that the score is above 3.00 
so that students agree with the perception that using MLA 
will increase students' confidence in learning by implication 
of cellular communication activities. 

NAQ.S Question 7 has an average score of 4.19, which 
means it is higher than 3.00. Students agree with the 
perception that using MLA can boost students' self-
confidence in learning through cellular-based collaborative 
activities. NAQ.S Question 8 has an average score of 4.28, 
which is higher than 3.00 if students believe that using MLA 
will increase student involvement in cellular-based 
connection activities. The average score for NAQ. S Question 
9 is 4.25; a score higher than 3.00 indicates that students agree 
with the perception that MLA will increase student 
involvement in cellular-based communication. NAQ.S 
Question 10 has an average score of 4.22, which is larger than 
3.00, indicating that students agree with the perception that 
MLA can increase student participation in mobile-based 
collaboration. 

The study's findings are based on the NAQ instrument, as 
shown in Table III. S Part 2, student requirements for MLA, 
on NAQ.S Question 1, yielded 100 percent results (fig. 1.), 
implying that all students have smartphones (Android or 
iOS), allowing users to easily access MLA. MLA can be used 
to support classroom activities because all students have 
smartphones. It will be easier to integrate learning activities 
through MLA if each student owns a smartphone because 
they already have the media to access MLA. 

 
Fig. 1. For students who own a smartphone. 

Note: n=60 number of student responses. Likert-type ratings (1–5) are 
percentages of students responding in each of the two parts in the NAQ.S. 

 
NAQ.S Question 2, the results show that approximately 

81.3 % believe MLA is effective when used in accounting 
education, even as roughly 18.8 percent believe MLA is 

100%

Yes
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inadequate when used in accounting education. According 
Fig. 2. students believe that MLA is useful when used in 
accounting learning 81.3 percent of the time, whereas 18.8 
percent believe that MLA is less effective when used in 
accounting learning since there are various explanations that 
cannot be stated in accounting. Students can understand 
without the lecturer's help. 

NAQ.S Question 2, the results show that approximately 
81.3 % believe MLA is effective when used in accounting 
education, even as roughly 18.8 percent believe MLA is 
inadequate when used in accounting education. According 
Fig. 2. students believe that MLA is useful when used in 
accounting learning 81.3 percent of the time, whereas 18.8 
percent believe that MLA is less effective when used in 
accounting learning since there are various explanations that 
cannot be stated in accounting. Students can understand 
without the lecturer's help. 

 

 
Fig. 2. Effectiveness of MLA for students. 

Note: n=60 number of student responses. Likert-type ratings (1–5) are 
percentages of students responding in each of the two parts in the NAQ.S. 

 
NAQ.S Question 3, in this section, there are several MLA 

features required by students, with features in the form of 
videos receiving the highest polling of 84.4 percent, 
reflecting that students truly require features in the form of 
videos in MLA. Moreover, other MLA features required by 
students in the form of sounds and learning outcomes on apps 
yielded 75% results, The needs of students for MLA features 
such as Android and iOS compatibility are approximately 
65.6 percent. Furthermore, students require the MLA feature 
in the form of a colorful design at around 53.1 percent, while 
students require the MLA feature in the form of more 
illustrations at around fifty percent. Meanwhile, another 
MLA feature in the form of navigation apps is required by 
approximately 34.4 percent of students, while another MLA 
feature, more text, is required by approximately 15.6 percent 
of students. Based on Fig. 3. Students need more videos 
feature in MLA, it’s combination of audio and visual, making 
students feel interested. The video component in MLA will 
make it easier for students to understand accounting 
information if it is coupled with accounting learning. 

According to the results of NAQ.S, Question 4, 
approximately 96.9 percent of students like moving 
animation in MLA, while approximately 3.1 percent of 
students do not like moving animation. According Fig. 4. 
shows students prefer MLA when it includes moving 
animation, and they regard moving animation as a valuable 
addition to MLA. As a result, students will not be bored while 
they are studying. However, some students dislike moving 
animation since they believe it is unnecessary in MLA 

because it will cause them to lose attention on the learning 
material if it is present. 

 

 
Fig. 3. MLA requirement based on students' perception. 

Note: n=60 number of student responses. Likert-type ratings (1–5) are 
percentages of students responding in each of the two parts in the NAQ.S. 

 

 
Fig. 4. MLA animation for students. 

Note: n=60 number of student responses. Likert-type ratings (1–5) are 
percentages of students responding in each of the two parts in the NAQ.S. 

 
Furthermore, the results of NAQ.S, Question 5, revealed 

that approximately 87.5 percent of students thought that game 
integrated in MLA for assessment is the best way to evaluate 
learning, contrary, 12.5 percent of students thought that this 
is not the best way to evaluate learning. Based on Fig. 5. It 
shows that some students agree that in MLA, there is an 
evaluation in the form of a game that is used as material for 
taking accounting marks, which is an exciting thing for 
students. However, some argue that the evaluation in the form 
of a game, which is connected with MLA, should be used as 
a value-taking material in accounting classes. 

 

 
Fig. 5. Game-embedded assessment on MLA for students. 

Note: n=60 number of student responses. Likert-type ratings (1–5) are 
percentages of students responding in each of the two parts in the NAQ.S. 
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TABLE IV: DESCRIPTIVE STATISTIC FOR NEED ANALYSIS QUESTIONNAIRE FOR LECTURERS (NAQ.L) 
Number of 

instrument items Strength of MLA in teaching x̅ SD 

PART 1 
NAQ.L Part 1, 

Question 1 
It will enable students to have access to learning 

material fast and easily. 4.00 0.707 

NAQ.L Part 1, 
Question 2 

Mobile learning supports individual learning 
opportunities. 4.20 0.447 

NAQ.L Part 1 
Question 3 

Mobile learning motivates learners when used for 
learning. 4.20 0.447 

NAQ. L Part 1, 
Question 4 It will promote lifelong learning opportunities. 4.00 0.707 

NAQ. L Part 1, 
Question 5 It will make learning interesting and enjoyable. 3.80 0.447 

NAQ. L Part 1, 
Question 6 It enables students to learn anywhere. 4.40 0.548 

NAQ. L Part 1, 
Question 7 It encourages learners to become inquisitive. 4.00 0.707 

NAQ. L Part 1, 
Question 8 It enables learners to learn more efficiently. 4.20 0.447 

NAQ. L Part 1, 
Question 9 Its portability offers comfort and ease to learners. 3.40 0.894 

NAQ. L Part 1, 
Question 10 It improves student learning outcome. 3.80 0.837 

NAQ. L Part 1, 
Question 11 It enables to learn by using apps in their spare time. 4.20 0.447 

NAQ. L Part 1, 
Question 12 It enables students to learn anytime. 4.20 0.447 

NAQ. L Part 1, 
Question 13 It enables learners more once in learning process. 3.80 0.837 

NAQ. L Part 1, 
Question 14 It provides equal opportunities for students to learn. 4.00 0.707 

NAQ. L Part 1, 
Question 15 

It supports learning by enhancing learner-learner 
interaction. 3.60 1.140 

NAQ. L Part 1, 
Question 16 

It supports learning by enhancing teacher-learner 
interaction. 3.60 0.548 

NAQ. L Part 1, 
Question 17 It once learners concentrate on lessons better. 3.80 0.837 

PART 2 
NAQ. L Part 2, 

Question 1 
I will use it as learning tool and also learning material 

in my lessons. 4.00 0.707 

NAQ. L Part 2, 
Question 2 I think it should be commonly used in education. 3.40 0.894 

NAQ. L Part 2, 
Question 3 I think it must be used in every lesson at every stage. 3.40 1.140 

PART 3 
NAQ. L Part 3, 

Question 1 Do you have a smartphone (Android or iOS)? 1.00 0.000 

NAQ. L Part 3, 
Question 2 

Is MLA in your smartphone would be effective 
applied in accounting education? 1.00 0.000 

NAQ. L Part 3, 
Question 3 

What are the kinds of MLA features do you need? 
(Select more than one of all aspects as your 

requirements) 
  

NAQ. L Part 3, 
Question 4 Do you like moving animations on the MLA? 0.80 0.447 

NAQ. L Part 3, 
Question 5 

For evaluation, is game-embedded assessment is a 
best way for MLA? 1.00 0.000 

Note: n=5 number of lecturer responses. Likert-type ratings (1–5) are percentages of lecturers responding in each of the three parts in the NAQ.L; x̄, Mean; 
SD, Standard deviation. 
 

C. Need Analysis for Lecturers 
According to Table IV, Part 1, the strength of MLA in 

teaching, with a mean score above 3.00, lecturers believe that 
if MLA is used in the classroom, the learning process will be 
more effective. The existence of MLA, according to all 
lecturers, would enable students to study anywhere; this has 
been supported by NAQ.L Question 6, which had an average 
score of 4.40. MLA, according to the lecturer, supports 
individual learning opportunities, motivates students to learn, 
empowers students to study more efficiently, encourages 
students to study in their free time, and facilitates students to 
study at any time. Only a few lecturers thought MLA 
provided comfort and convenience for students, as evidenced 
by an average score of 3.40, despite the fact that the score was 

higher than 3.00 but the item's score was rated the lowest 
among the scores of other items. 

According to Table IV, Part 2, attitudes toward MLA in 
teaching, all lecturers will use MLA as a learning tool and 
learning material during the teaching process. This is evident 
in NAQ.L Question 1 with a score of 4.00 on average. In 
contrast, NAQ.L Questions 2 and 3 have an average score of 
3.40, indicating that only a few lecturers believe that MLA 
should be used broadly in education and at all stages of 
learning. 

According to Table IV, Part 3, lecturer's MLA 
requirements, the results of NAQ.L Question 1 show that the 
lecturer owns a smartphone 100 percent of the time (Fig. 6.), 
implying that all lecturers can easily access MLA via a 
smartphone. That all lecturers already have smartphones, this 
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is a good start for implementing MLA in learning activities. 
If every lecturer has a smartphone, then they can monitor 
student progress, anywhere and anytime. 
 

 
Fig. 6. For lecturers who own a smartphone. 

Note: n=5 number of lecturer responses. Likert-type ratings (1–5) are 
percentages of lecturers responding in each of the three parts in the NAQ.L. 

 
NAQ.L Question 2, the effectiveness of using MLA for 

accounting learning activities according to the lecturer shows 
a result of 100%, indicating on Fig. 7. that accounting 
learning activities for lecturers will run smoothly if supported 
by MLA. The use of MLA in accounting learning activities 
can make it easier for lecturers to give students with material. 
In order for students to have easy access to the content, this is 
very beneficial in terms of time, because the lecturer can 
deliver material connected to accounting at any time. 

 

 
Fig. 7. Effectiveness of MLA for lecturers. 

Note: n=5 number of lecturer responses. Likert-type ratings (1–5) are 
percentages of lecturers responding in each of the three parts in the NAQ.L. 
 

NAQ.L Question 3 in this section, there are several MLA 
features needed for lecturers, learning outcomes on apps and 
sounds have the highest poll, the result is 80%, it can be said 
that the learning outcomes on apps and sounds feature is 
really needed by lecturers in MLA. Even so, the result for 
features in the form of videos is 60%, indicating that the 
lecturer believes these features are required in MLA to make 
it easier to deliver accounting learning material. The lecturer 
believes that a feature in the form of a colorful design is 
needed in MLA so that accounting learning activities will be 
more interesting if the design in MLA is made more colorful. 
For instance, with a result of 20% for features such as more 
illustrations, compatibility for Android & iOS, and 
navigation apps, it can be stated that these features occupy the 
least number of polls, implying that these features for 
lecturers are not really needed in MLA. According to Fig. 8., 
lecturers want voice features and learning outcomes on apps 
to enhance accounting learning activities. 

 
Fig. 8. Need analysis features MLA for lecturers. 

Note: n=5 number of lecturer responses. Likert-type ratings (1–5) are 
percentages of lecturers responding in each of the three parts in the NAQ.L. 

 
NAQ.L Question 4, based on Fig. 9. approximately 80% of 

lecturers prefer moving animation in MLA, while 
approximately 20% do not. Based on Fig. 9. shows that 
almost all lecturers feel that MLA should include moving 
animation to make the MLA display more attractive and 
varied. However, some lecturers disagree with the inclusion 
of moving animation in MLA since it is deemed disturbing if 
the animation moves too much. 

 

 
Fig. 9. Moving animations on MLA for lecturers. 

Note: n=5 number of lecturer responses. Likert-type ratings (1–5) are 
percentages of lecturers responding in each of the three parts in the NAQ.L. 

 
NAQ.L Question 5, based on Fig. 10. it shows 100 percent 

of lecturers thought that assessment in the form of a game 
integrated with MLA was the best way to evaluate learning. 
According to the Fig. 10., all lecturers agree that learning 
evaluation should be in the form of MLA-integrated games. 
Because MLA-style practice questions will make it easier for 
lecturers to assess students' knowledge of the content. 

 

 
Fig. 10. Game-embedded assessment on MLA for lecturers. 

Note: n=5 number of lecturer responses. Likert-type ratings (1–5) are 
percentages of lecturers responding in each of the three parts in the NAQ.L. 
 

D. Discussion 
Based on an analysis of the needs of students and lecturers, 
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activities is deemed necessary in order to improve learning 
quality and respond to the challenges of education in the 
society era 5.0. The analysis of the data in this study revealed 
an average score of more than 3 on “the use of MLA for 
students,” indicating that students believe MLA is important 
to support accounting learning activities. Since smartphones 
will provide more benefits as a learning support tool in 
educational settings [19], [20]. Students value it, and the 
existence of MLA is due to the ease and flexibility with which 
it can be utilized. 

In line with research conducted by Yang [21], students 
emphasize their positive attitude and ability to use 
smartphones with ease. Students believe that MLA will 
increase student engagement. Student engagement in online 
learning is frequently associated with improved learning 
outcomes; this is supported by the use of online learning 
through a platform that has a positive relationship between 
student involvement and online learning resources and 
enhanced learning outcomes [22]. Thus, student involvement 
has a positive effect and is thought to be important for 
students' academic ability, achievement, welfare, and 
socialization in order for them to learn effectively [23]–[25]. 

Moreover, students believe that evaluating learning in the 
form of games that are integrated with MLA is important. 
Several indicators will be used to assess student involvement 
in online learning, active student learning online, online 
academic relevance, online teaching, online collaboration, 
and online social interaction [26]. A study conducted by 
Agustina & Wahyudi [27] clearly shows that learning 
applications with game features as a learning evaluation will 
make it easier for students of all ages to be applied in the 
learning process. Students' analysis of MLA to support 
learning activities, equipped with colorful designs, sounds, 
video illustrations, and learning outcomes, based on the 
results of this study. Students will be drawn to participate in 
learning activities if there is a suitable learning platform [28]. 

The findings of this study examined not only the needs of 
students, but also those of lecturers. Because MLA is 
designed as a development of problem-based learning 
methods, the emphasis in this method is through critical 
thinking and social interaction in small groups to solve 
problems, the lecturer believes that its existence will increase 
interaction between students with one another during online 
learning [29]. MLA's presence as an accounting learning tool 
will encourage students to engage in learning activities. The 
use of information and communication technology in 
accounting education will improve student learning outcomes 
and motivate students to learn [30]. MLA, according to the 
lecturer, will also provide enjoyable learning. According to 
research conducted by Farrely and Hudson [31], the use of 
information technology by lecturers in introductory 
accounting will provide a pleasurable learning time. 

 

V. CONCLUSION  
The purpose of this research is to investigate the needs of 

students and lecturers regarding the importance of MLA as a 
support for accounting learning activities. As a result, the 
existence of MLA will provide students with comfort in their 
learning because they believe that using MLA is more 
adaptable. Furthermore, the lecturer claims that the existence 

of MLA will increase students' motivation to learn and will 
provide individual learning opportunities due to the quick and 
easy access to material.  

Students and lecturers require MLA to support learning 
activities because it is equipped with a variety of features 
such as learning outcomes on app, videos, sounds, and 
colorful designs. As a result, this feature will make it easier 
for students to access the material. For instance, lecturers 
want MLA to be simple to use in learning activities. 
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