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I. INTRODUCTION 
Communication is one of the learning skills of the 21st 

century. Together with critical thinking, cooperation, and 
creativity, they shape the teaching environment of an 
education system to prepare children appropriate for their 
future professional life [1]. Thus, the use of communication 
skills is a basic strategy for the correct communication 
behavior for students, teachers, and parents. The use of basic 
communication skills between teachers and parents 
reinforces students’ school performance [2] and the 
relationships of mutual trust among students, teachers, and 
parents [3]. In addition, it establishes a positive atmosphere 
and proper functioning of the school unit [4], contributing to 
its efficiency [5]. 

Reference [6] stress the importance not only of two-way 
communication between teachers and parents, but also the 
importance of active listening applied by teachers. “Listening 
is an essential life skill” [7]. The use of active listening skills 
by teachers as a basic skill of efficient communication 
between teachers and parents is the first step for the creation 
of a two-way interpersonal communication and cooperation 
with their students’ parents [8], [9]. Within the framework of 
efficient communication between teachers and parents, when 
teachers apply active listening, parents are involved in their 
children’s learning process at school and teachers collect 
information about the child [10], [11]. This leads to a 
successful cooperation between school and parents [12]. 

According to [13], when applying active listening as a 

basic skill of efficient communication between teachers and 
parents, a communicative teacher listens very attentively to 
the students’ parents and shows his/her interest in their 
opinion by observing. The teacher acknowledges and accepts 
the parent’s views, without correcting the parent’s expression 
and critical positioning [14]. Absence of judgment does not 
mean that the parent’s positioning is correct or that whatever 
is being said by the parent corresponds to reality. But as the 
parent speaks, no ideas or suggestions that the parent is not in 
a position to adopt should be opposed. Acceptance releases 
the parent, because the parent feels that he/she is talking to a 
teacher who is really interested in listening to the parent, with 
authenticity and empathy. Authenticity refers mainly to the 
neutral position adopted by the teacher during the active 
listening. Although the teacher has his/her own opinions, 
experiences, reflections, and feelings governing his/her 
cultural capital, he/she does not interrupt the parent to express 
them, but he/she continues listening. Different experiences 
can lead us to a different perspective [15]. Empathy is a 
parameter of emotional intelligence. The teacher puts 
himself/herself in the position of parents, to understand what 
and how they think, what they wish to say and why they say 
it [16].  

In the development of active listening, the teacher’s verbal 
intervention takes an important position, which relies on 
specific techniques: a) Open-ended or closed-ended 
clarification questions, which help the parent unravel his/her 
thoughts, b) Repetition of some phrases. The teacher mainly 
repeats the most important opinions of the parent to ensure 
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continuity of communication, offering feedback to the 
communication c) A summary of what he/she listened to, 
focusing on the main points, without expressing a personal 
opinion. d) Verbal expression of the parent’s feelings. The 
teacher tries to transmit the parent’s feelings in words, 
applying thus the empathy process. The parent perceives that 
the teacher not only listens to him/her, but the teacher also 
understands him/her [13]. 

Reference [9],[17] mention as active listening skills the 
strategy LAFF Don't CRY, which offers a basic tool for the 
efficient communication between teachers and parents [18]. 
The expression ‘LAFF Don’t CRY’ is an acronym resulting 
from the initials of English phrases, which encourage teachers 
to a) listen to parents with empathy and respect, b) ask parents 
questions while asking for their permission to take notes, c) 
focus on the communication issue and d) find a first 
communication step. It also prevents teachers from a) 
criticizing people who are not present, b) reacting hastily and 
promising something they cannot deliver and c) chattering 
saying incorrect things (Table I): 
 
TABLE I: ‘LAFF DON’T CRY’ REMINDS TEACHERS OF THE WAY IN WHICH 

THEY SHOULD LISTEN ATTENTIVELY TO PARENTS [17] 

L 
A 
F 
F 

Listen, empathize, and communicate respect 
Ask questions and ask permission to take notes 

Focus on the issues 
Find a first step 

Don’t 
C 
R 
Y 

Criticize people who aren’t present 
React hastily and promise something you can’t deliver 

Yakety-yak-yak 

 

II. METHODOLOGY 
The goal of this study is to investigate the views of 

principals and teachers at multi-classroom primary schools of 
Rhodes on active listening as a basic skill of efficient 
communication between teachers and parents. Within this 
framework, the research questions asked in relation to the 
research goal are the following: 

a) In what way do teachers apply active listening as a basic 
skill of efficient communication between teachers and 
parents?  

b) What is the contribution of teacher’s verbal intervention 
during active listening as a basic skill of communication 
between teachers and parents?  

c) What are the opinions of teachers about active listening 
that have an important or strong degree of relevance, in 
relation to their job position, gender, age or education level? 

To respond to the needs of the research approach, the 
anonymous written closed type of questionnaire was selected 
as the most appropriate means of collecting data, because it 
gives the asked teacher the opportunity to reply quickly, 
honestly and without the fear of immediate control [19]. The 
questionnaire used in this study is divided into two parts. The 
first part concerns teachers’ personal data and includes job 
position at school, gender, age, years of experience and 
studies. The second part, consisting of closed-type questions 
with five-graded Likert type answers, investigates: a) the way 
in which teachers apply active listening as a basic skill of 
efficient communication and b) the contribution of the 

teacher’s verbal intervention during active listening as a basic 
skill of efficient communication between teachers and 
parents.  

Within the framework of conducting this survey, 
descriptive statistics indicators were studied, both for 
categorical variables (e.g., principals, PE70) and for 
qualitative variables with a rating scale, such as frequency 
(N), percentage in the total of cases (%), average value (A), 
standard deviation (SD). To ascertain there is a correlation 
between a categorical variable (principals, PE70) and 
qualitative variables of a rating scale, t-test of independent 
samples was applied. For the description of statistical 
significance p-value indicator was used. (p-value<0,01: 
Statistically strong relation, p-value <0,05: Statistically 
significant relation, p-value <0,1: Statistically weak relation) 
[20]. 

It is pointed out that to ascertain the degree of relevance 
categorical variables of 22-30 years and 51-60 years were 
selected for age and categorical variables 1-5 years and 26 
years or more of experience were selected for the years of 
experience, in order to ascertain if there is convergence of 
views among young and senior teachers. 

The survey questionnaire was administered to 35 school 
units, six-classroom and above, in order to ensure that the 
responses of the sample are characterized by a comparable 
functioning setting and school atmosphere. Responses to 255 
questionnaires in total, by teachers PE70 and principals, were 
collected. Most of the teachers who filled in the questionnaire 
were women, aged 41-60, with 16-20 and 26 years or more of 
experience. Most teachers stated as basic studies the 
university degree from the Department of Primary Education 
and as further studies the acquisition of a Master of Science 
(Table II). 

 
TABLE II: PERSONAL DATA OF TEACHERS AND PRINCIPALS 

  Frequency 
(Ν) 

Percentage 
(%) 

Teachers Principals 33 12.9 
Teachers PE70 222 87.1 

Gender 
Men 71 27.8 

Women 182 71.4 

Age 

22-30 years old 32 12.5 
31-40 years old 65 25.5 
41-50 years old 84 32.9 
51-60 years old 70 27.5 

Experience 

1-5 years 31 12.2 
6-10 years 26 10.2 

11-15 years 56 22 
16-20 years 59 23.1 
21-25 years 28 11 

26 years or more 53 20.8 

Basic studies 
Pedagogical Academy * 72 28.2 
Department of Primary 

Education ** 179 70.2 

Further 
studies 

Master 91 35.7 
PhD-Master 19 7.5 

Did not answer 64 25.1 
*2 years of studies, **4 years of studies. 
 

III. RESULTS 
To the survey question “in what way is active listening 

applied as a basic skill of efficient communication between 
teachers and parents”, most principals and teachers 
responded that they always listen to the children’s parents 
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with attention and observation during their communication. 
Most principals and teachers responded that most of the times 
they accept the parent’s words without interrupting and 
adopting a neutral position during the communication taking  

place between them. In addition, principals and teachers 
mentioned that most of the times they understand the parent 
putting themselves into the parent’s position, meaning that 
they apply empathy. 

 
TABLE III: TEACHERS’ VIEWS ON APPLYING ACTIVE LISTENING AS A BASIC SKILL OF EFFICIENT COMMUNICATION BETWEEN TEACHERS AND PARENTS 

(DISTRIBUTION, PERCENTAGE) 

Active listening Position Not at all Sometimes I have not 
opinion 

Most of the 
times Always Did not 

reply 
N % N % N % N % N % N % 

1. Listening attentively 
Principals 0 0 0 0 1 3 8 24.2 24 72.7 0 0 

PE70 2 0.9 1 0.5 0 0 52 23.4 167 75.2 0 0 
2.Acceptance of parent’s words 

without interrupting 
Principals 0 0 0 0 2 6.1 21 63.6 10 30.3 0 0 

PE70 0 0 23 10.4 3 1.4 119 53.6 77 34.7 0 0 

3.Adopting a neutral position 
Principals 4 12.1 6 18.2 1 3 13 39.4 8 24.2 1 3 

PE70 11 5 42 18.9 5 2.3 102 45.9 61 27.5 1 0.5 

4.Empathy 
Principals 0 0 3 9.1 2 6.1 16 48.5 12 36.4 0 0 

PE70 1 0.5 19 8.6 5 2.3 115 51.8 82 36.9 0 0 

Based on the statistical comparison of the categorical 
variables and the above questions (see questions 1-4, Table 
III), there is a degree of relevance only for the categorical 
variables of age groups 22-30/51-60, 1-5/26 or more years of 
experience with statements 1 and 4 (Table III).  

Principals and teachers aged 22-30 and 51-60, with a 
strong degree of relevance (significance indicator: 
p=0.003<0.01), consider that they listen to the parents with 
attention and observation. Moreover, principals and teachers 
with 1-5 and 26 or more years of experience with a strong 
degree of relevance p= 0.005<0.01, understand and share the 
reflections and feelings of parents (Table IV). 

To the survey question “What is the contribution of the 
teacher’s verbal intervention during active listening as a 
basic skill of efficient communication between teachers and 
parents”, most principals and teachers responded that always 
in their verbal communication with parents they first stress 
the good characteristics of their children and then they point 
out their difficulties. Principals mentioned that they always 
ask open-ended and closed-ended clarification questions, 

while teachers mentioned that most of the times, they adopt 
this skill of communication with parents. Principals and 
teachers mentioned that most of the times, they repeat the 
main positions of the parent, without expressing their 
personal opinion (Table V).  

 
TABLE IV: TEACHERS’ VIEWS ON APPLYING ACTIVE LISTEN AS A BASIC 
SKILL OF EFFICIENT COMMUNICATION BETWEEN TEACHERS AND PARENTS 

(STATISTICAL INDICATORS) 
Skills of 
efficient 

communication 
A SD A SD t-test 

 22-30 years old 51-60 years 
old  

1. Listening 
attentively 4.41 0.665 4.81 0.427 0.003<0.01 

4. Empathy 3.56 1.014 4.16 0.828 0.005<0.01 

 Years of 
experience: 1-5 26 or more 

1.Listening 
attentively 4.35 0.661 4.81 0.441 0.001<0.01 

4. Empathy 3.71 1.01 4.25 0.677 0.018<0.01 
 

 
TABLE V: CONTRIBUTION OF THE TEACHER’S VERBAL INTERVENTION DURING ACTIVE LISTENING AS A BASIC SKILL OF EFFICIENT COMMUNICATION 

BETWEEN TEACHERS AND PARENTS (DISTRIBUTION, PERCENTAGE) 

Verbal and non-verbal positioning Position 
Not at all 

Sometimes I have 
not 

opinion 

Most of the 
times 

Always Did not 
reply 

N % N % N % N % N % N % 
1. Focusing first on the good 
characteristics of children, then on 
their difficulties 

Principals 0 0 1 3 1 3 10 30.3 21 63.6 0 0 

PE70 0 0 1 0.5 1 0.5 75 30.3 145 65.3 0 0 

2. Open-ended and closed-ended 
clarification questions 

Principals 0 0 4 12.1 2 6.1 12 36.4 15 45.5 0 0.5 
PE70 0 0 37 16.7 6 2.7 122 55 56 25.2 1 3 

3. Repetition of main positions 
without expressing an opinion 

Principals 2 6.1 5 15.2 0 0 21 63.6 4 12.1 1  
PE70 21 9.5 46 20.7 18 8.1 102 45.9 34 15.3 1 0.5 

The statistical comparison of the categorical variables also 
of the above questions (see question 2, Table V) shows a 
degree of relevance only for the categorical variables 
man/woman. Men and women in their communication with 
parents focus first on the good characteristics of their 
children and then they mention their difficulties with a strong 
degree of relevance (significance indicator: p=0.007<0.01). 
(Table VI). 

 
 
 

TABLE VI: OPINIONS OF TEACHERS ABOUT THE INSUFFICIENT 
COMMUNICATION BETWEEN PARENTS AND TEACHERS (STATISTICAL 

INDICATORS) 

 

Verbal and non-
verbal positioning 

A SD A SD 
t-test 

Men Women 
2. Focusing first on 

the good 
characteristics of 

children and then on 
their difficulties 

4.46 0.605 4.69 0.510 0.007<0.01 
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IV. DISCUSSION OF RESULTS  
According to teachers’ views on the way of applying active 

listening as a basic skill of efficient communication between 
teachers and parents, active listening is applied by paying 
attention, by accepting the parent’s words without 
interrupting, by adopting a neutral attitude and by showing 
empathy. These views are supported in a study by [21], which 
mentions that the teacher must give the parent time to speak 
and express his/her concerns. During this magic minute of the 
teacher’s silence, the parent unravels his/her reflections and 
understands that the teacher not only listens to the parent, but 
he/she is also concerned, puts himself/herself in the position 
of the parent, respects the parent’s opinion. 

According to a study conducted by [22], an efficient 
teacher must be patient and understand the problems of each 
parent. In this way, the teacher participates in the parent’s 
emotional experience [23]. Reference [11] mention that 
through the listening skills, the teacher will get the 
information he/she needs for his/her students, especially 
those facing learning difficulties. The use of these skills of 
active listening by the teachers creates a relationship based on  
trust, genuine interest and mutual respect between teachers 
and parents [24].  

According to the views of teachers in this study about the 
verbal intervention of teachers during active listening, it 
seems that teachers in their communication with parents 
focus first on the good characteristics of the children and then 
on their weaknesses. In addition, they ask open-ended and 
closed-ended clarification questions and repeat the parents’ 
main positions. These views are mentioned in a study by [25], 
who mentions that there are four (4) basic stages in the 
development of active listening. The teacher: a) asks the 
parent questions to clarify what was said b) repeats and 
confirms the parents’ words c) informs the parent that he/she 
understands the parent’s concerns and feelings and d) 
summarizes what was said without expressing a personal 
opinion. Reference [14] in their study on applying active 
listening in the communication between teachers and parents 
ascertained the efficiency of the method ‘LAFF Don't CRY’ 
of [9] (Table I).  

This study reaches the conclusion that older teachers with 
26 or more years of experience listen to parents with attention 
and observation, understanding their reflections and feelings. 
In addition, it seems that female teachers in their verbal 
intervention during active listening focus first on the good 
characteristics of students and then on their learning 
weaknesses. Similar results are presented in the study by [26], 
which confirms the validity and reliability of the Active 
Listening Attitude Scale (ALAS) in the measurement of 
listening attitudes of Greek teachers. This study mentions that 
women are better at using active listening skills and older 
teachers are more available for communication with parents. 

Techers’ listening skills are important for a successful 
communication with their students’ parents. References [9], 
[27] showed in their studies the importance of teachers’ 
training in active listening skills. It is very important for 
teachers to undergo continuous professional development and 
optimize their communication skills, so as to achieve efficient 
communication with the children’s parents. 

V. CONCLUSIONS 
The conclusions of this study stress the importance of 

active listening for the teachers of multi-classroom primary 
education schools. Teachers listen to children’s parents 
carefully, accept their words without interrupting and adopt a 
neutral attitude. At the same time, teachers use empathy to 
put themselves into the parent’s position, showing the parent 
that they understand his/her words. Moreover, teachers in 
their verbal intervention focus first on the children’s good 
characteristics, leaving their learning weaknesses or poor 
behavior for the end. Teachers address parents by asking 
open-ended and closed-ended questions and repeat the basic 
content of their communication with parents, without 
expressing a personal opinion. 

 

VI. PROPOSALS 
Based on the results of this study, the beneficial role of 

active listening as a basic skill of communication between 
teachers and parents is ascertained. It is suggested to study in 
the future the presence of active listening as a basic subject in 
the education or professional development of primary 
education teachers. Another subject of study could be the 
presence of active listening as a basic skill of communication 
between teachers and parents in the education legislation of 
states. 

 

LIMITATIONS 
Although the number of questionnaires and the percentage 

of participation of teachers in this survey was satisfactory, the 
results were not compared with other regions of Greece. The 
sample is limited to a specific specialization, as all principals 
and teachers that participated in the survey belong to the same 
specialization. 

This study draws data from my master thesis entitled 
“Communication management of parent participation in the 
education process. Views of principals and teachers of 
primary education schools of Rhodes”, which was prepared 
within the framework of the Master’s programme “Design 
and development modes for school units” of the University of 
the Aegean. 
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