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Advantages and Reasons Hindering the Communication
between Teachers and Parents:
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ABSTRACT

This paper studies the advantages and

reasons

hindering

communication between teachers and parents. Two hundred and
twenty-two teachers and thirty-three primary school principals
consider communication with parents important, because this
communication creates a sense of security in students, improving their
learning skills and conduct. Teachers consider that -effective
communication between teachers and parents benefits the school unit
itself, contributing to its efficiency. The reasons hindering
communication with parents mentioned by teachers include parents’
lack of time to visit the school unit, parents’ low social or education
background, their children’s poor performance or conduct. Teachers
disagree that the education system structure constitutes a problem in
their communication with parents, stressing that many parents do not
understand the importance of their communication with the school unit
attended by their children. Finally, teachers consider guidance plays an
important part, as it helps mitigate the problems hindering efficient

Published Online: April 30, 2021
ISSN: 2736-4534

DOI : 10.24018/ejedu.2021.2.2.79

Panagiotis J. Stamatis*

Department of Sciences of Preschool
Education and Educational  Design,
University of the Aegean, Greece

(e-mail: stamatis@rhodes.aegean.gr)

Maria E. Chatzinikola

Department of Sciences of Preschool
Education and  Educational  Design,
University of the Aegean, Greece

communication between teachers and parents.

Keywords: school, family, communication, primary education

teachers’ views

I. INTRODUCTION

Communication between teachers and parents in the Greek
education environment creates a positive impact on both
social institutions of school and family. Parents’ participation
in the education process is considered important when it takes
place with a view of getting information about the child’s
learning progress, providing support to school activities and
smooth operation (Castro et al., 2015; Wilder, 2014; Jeynes,
2016). According to studies, the benefits of communication
between teachers and parents are reflected in the
improvement of children’s school performance (Houtenville
& Conway, 2008; Grace & Gerdes, 2019; Tan et al., 2019;
Otani, 2019), in the improvement of their conduct in the
school environment but also at home (Mata et al., 2018), in
their social adjustment (Epstein, 2018; Thompson et al.,
2017) and in the achievement of the ultimate goal, which is
children’s academic success (Jeynes, 2015; Castro et al.,
2015; Lawson, 2003).

In addition, parents’ participation increases the interaction
among parents, children and teachers based on mutual respect
and understanding, leading to children’s emotional and
learning development (Mata et al., 2018). Building
relationships of mutual respect between teachers and parents
gives parents the possibility to understand teachers’ role and
the importance of their educational work for the social,
emotional and learning development of their children (Owen,
2016). At the same time, teachers have the possibility to
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understand the diversity of families in terms of national and
cultural origin (Epstein, 2018). Setting clear limits in the role
of teachers and parents is also considered an essential factor.
Teachers are considered responsible for the learning
development of children, while parents are considered
responsible for their social and emotional development
(Stamatis & Papanikolaou, 2017). However, there are
teachers who give parents distinct, but equal, roles, sharing
equally the responsibility for the learning skills and
socialisation of children (Oostam & Hooge, 2012).

Despite the advantages of communication between
teachers and parents in the school environment, this is not
always efficient. According to Ozmen et al. (2016), social and
cultural differences between teachers and parents, parents’
financial problems and their educational background
contribute to parents’ unwillingness to communicate with
their children’s teachers. The different way in which parents
and teachers perceive parent-teacher communication and
their different cognitive, social and cultural starting points
create problems in the parent-teacher communication
(Stamatis & Nikolaou, 2020; Attanucci, 2004).

At theoretical level, in the past, many researchers tried to
shape models about parents’ participation in the learning
process, differing from one another, depending on the
participation in communication. International literature refers
to the proposal of Epstein (2008), who mentions
communication with parents as one of the overall six levels
of autonomous parent participation. The remaining levels
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concern parents’ help at home with guidance from school,
voluntary work of parents in school activities and operation,
assisting with homework, involvement of parents in parents’
association and school management and contact of parents
with actors form the local community and social services to
support the educational work of the school.

According to Matsagouras & Poulou (2009), the different
way in which communication takes place between school and
family is determined in the following theoretical models of
communication between family and school:

1) School-centered model, which distinguishes the roles of
school and family, assigning an educational role to the
former and a role of upbringing and socialization to the
latter.

2) Collaborative model, which imposes communication
between teachers and family, with teachers defining the
framework of this communication.

3) Negotiation model, which assigns to teachers and parents
an equal part of involvement and

4) Family-centered model, which upgrades the role of
parents and allows them to participate in decision-making,
rendering them equal to teachers.

Communication between family and school environment,
as an interactive relationship, is mentioned, among others,
also in the following models of parent participation in the
education process:

1) Ecosystemic model: Family and school interact as
subsystems of the broader social system. These
subsystems focus on the child. As the distance between
them gets bigger, the relationships between them become
more and more impersonal (Bronfenbrenner, 1986).

2) Comprehensive model: Family, school and social system
interact and cooperate through three overlapping circles.
The child is at their intersection (Epstein, 1995).

3) Model of Ryan & Adams (1995): This modes studies to
what extent the individual characteristics of the family
members impact the child’s conduct and school
performance.

4) Model of Hoover-Dempsey et al. (2005): This model aims
at understanding the reasons for which parents should be
involved in the education of their children.

Il. METHODOLOGY

The goal of this study is to investigate the views of
principals and teachers of single grade primary schools of
Rhodes about the advantages and reasons hindering
communication between teachers and parents. Within this
framework, the following research questions were asked in
relation to the research aim:

1) What are the beneficial effects of communication between
teachers and parents on students and the school unit itself?

2) What is the contribution of guidance to the management
of communication between teachers and parents?

3) What are the reasons for the limited or insufficient
communication of parents with the school unit attended
by their children?

4) What are the teachers’ views about the advantages and
reasons hindering their communication with parents?

For the purposes of the research approach, the anonymous
closed-ended written questionnaire was selected as the most
appropriate means for collecting data, because it gives the

DOI: http://dx.doi.org/10.24018/ejedu.2021.2.2.79

ORIGINAL ARTICLE

interviewee the possibility to answer quickly, honesty and
without the fear of direct control (Kidder & Judd, 1986). The
questionnaire used for this survey is divided into two parts.
The first part concerns teachers’ personal data and includes
questions about their position at school, gender, age, years of
experience and studies. The second part, which consists of
closed-ended questions with five-level Likert scale
responses, looks into: a) the beneficial effects of parents’
participation in the education process and the role of guidance
and b) the reasons for the limited or insufficient
communication between teachers and parents. Within the
framework of conducting this survey, descriptive statistics
indicators were study, both for the categorical variables (e.g.
principals, elementary school teachers) and for the qualitative
variables with a rating scale, such as frequency (N),
percentage in the total of cases (%), average value (A),
standard deviation (SD). To ascertain there is a correlation
between a categorical variable (principals, elementary school
teachers) and qualitative variables of rating scale, t-test of
independent sample was applied. For the description of
statistical significance p-value indicator was used (p<0.01:
Statistically strong relation, p<0.05: Statistically significant
relation, p<0.1: Statistically weak relation) (Linardakis,
2014).

It is pointed out that to ascertain the degree of relevance
categorical variables of 22-30 years and 51-60 years were
selected for age and categorical variables 1-5 years and 26
and above years of experience were selected for the years of
experience, in order to ascertain if there is convergence of
views among young and senior teachers.

The survey questionnaire was administered to 35 school
units which have 6 and/or more classrooms, in order to ensure
that the responses of the sample are characterized by a
comparable operation setting and school atmosphere.
Responses to 255 questionnaires in total, by elementary
school teachers (PE70) and principals, were collected. Most
of the teachers who filled in the questionnaire were women,
aged 41-60, with 16-20 and 26 and above years of experience.
Most teachers stated as basic studies the university degree
from the Department of Primary Education and as further
studies the acquisition of a Master degree (Table 1).

TABLE I: PERSONAL DATA OF TEACHERS AND PRINCIPALS

Frequency | Percentage
™ (%)
Principals 33 12.9
Teachers Teachers PE70 222 87.1
Men 71 278
Gender Women 182 714
22-30 years old 32 12.5
Age 31-40 years old 65 25.5
41-50 years old 84 32.9
51-60 years old 70 275
Experience 1-5 years 31 12.2
6-10 years 26 10.2
11-15 years 56 22
16-20 years 59 231
21-25 years 28 11
26 years and above 53 20.8
Basic studies Pedagogical Academy * 72 28.2
Department of Primary 179 702
Education **
Further studies | Master 91 35.7
PhD-Master 19 75
Did not answer 64 251

*2 years of studies, **4 years of studies
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Ill. RESULTS

To the survey question “What are the beneficial effects of
communication between teachers and parents on students and
the school unit itself?”, most principals and teachers
responded that their communication with parents is helpful
for the progress of children and improves their conduct,
providing also the child with a sense of security. Most
principals strongly agreed and most teachers agreed that
communication between teachers and parents contributes to
the development of the school unit efficiency. In addition,
most principals and teachers did not agree to the same extent
in the survey question about the contribution of guidance to
the management of communication between teachers and
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due to the lack of time on behalf of parents, to children’s poor
performance or conduct, to the fact that many parents speak
a foreign language as mother tongue, have a low social and
education background and cannot understand the importance
of communication. Most principals disagree, while most
teachers agree, that parents’ insufficient communication with
the school is due to parents’ indifference. Moreover, most
principals and teachers expressed the view that parents’
insufficient communication with the school is not due to the
school system structure (Table 4).

TABLE IV: REASONS FOR INSUFFICIENT OR LIMITED COMMUNICATION
BETWEEN TEACHERS AND PARENTS (DISTRIBUTION, PERCENTAGE)

C icati Strongly | Disagree | Ihaveno Agree Strongly | Did not
parents (Table 2) challenges P _' I i ?pininn i agree rt_aspund
N[ % N|%1\|% N‘%l\‘%l\‘%
1. Parents’ lack of | P** 113 11 1333 4:21 | 16 485| 1 3 |0 0
TABLE II: BENEFICIAL EFFECTS OF COMMUNICATION BETWEEN e f T R AN RS TR S TR AR IR AR I
TEACHERS AND PARENTS (DISTRIBUTION, PERCENTAGE) - S > il Bl s
Benaficial T b 3 T T oo 2 Parents’ P 113 15 455 2161 | 13394 2 61| 0.0
eneficial rongly isagree ave no sree rongly id no o —
effects of P+ | disagree opinion agree | respond indifference ET 3014 |39 (17632 144|116 523 8 126 4 18
communication N|% |N|%|N|% |N|%|[N|%|N|% 3. Children’s poor | P 113 11 0333 41121 16 485 1 3 00
1. Confributes |P** | 1 3 | 4 I121| 1 3 | 18 545| 9 273| 0 0 fg;{;’;’:mgor ET | 627 |54 243[44[198) 08 44115 68| 5 13
tochildren’s  grss=| 1 05|30 135]29 131|140 631|21| 95| 1 05 2 Difforent T NI EEE G BN
progress ' . - - _'
2. Improves P 1 3 4 121 1 3 16 48511 3330 0 language ET 732 |73 132926117100 45 |14 63| 2 09
children’s ET 3 01419 86 |14 63 | 154 694 |31 14 105 5. Low social and | P 391 |11 1333 4121 15 455 00 0 0.0
condduct _ education ET |10 45 |78 1351 |27 122] 90 405|15 68| 2 09
3. Provides P o 02611 3 19 576 11333][ 0 0 backeround
Chﬁd"?”wifh ET 1 05|11 5 3114 | 142 64 |36 1621 05 6. Importance of | P 113 9 1273 3i91 17 /5150 3. 91| 0 0
securily communication is [T 7132 |41 (1865|1777 | 126 368|29 131] 2 08
4. Contributes | P o o000 13 10 303[22/667]0 0 ot understood
tjﬁfoaool ET 0 0| 209 | 2 09 |121 3459 432] 1 05 7. School system | P 60182 |13 1394] 3:91 | 11 33300 |0 0
gfjiciency Structure o
5. Guidance | P 0 0] 00 |2 61| 12 364[19 576] 0 0 ET [#/W08)12;5% |7/122] 41 BS) 6 27)2 09

helpsmanage BT |0 0 | 1 05 |22 99 | 137 6L7|61 275 | 1 03
communication

*Position, ** Principals, *** Elementary Teachers

Based on the statistical comparison of the categorical
variables and the above questions (see questions 1-5, Table
2), there is a degree of relevance only for the categorical
variables of teachers and principals with statements 4 and 5
(Table 3). Principals and teachers, with a significant degree
of relevance (significance indicator: p=0.037<0.05), consider
that communication between school and family contributes to
the school unit efficiency. In addition, there is a strong degree
of relevance p=0.003<0.01, in the formulation of the opinion
that guidance helps manage communication between teachers
and parents. Statistical differences reflect the characteristics
of the population.

TABLE I11: OPINIONS OF TEACHERS ABOUT THE RESULTS OF
COMMUNICATION BETWEEN PARENTS AND TEACHERS (STATISTICAL
INDICATORS)

A S| A | SD
Results of communication —L t-test
hetween parents and teachers Principal Teachers
4, Commumication contributes | 464 | 0549 | 441 | 0570 | 0037005
fo school efficiency
5. Guidance helps manage 431 | 0619 | 418 | 0617 | 0.003<0.01
communication

To the survey question “What are the reasons for the
limited or insufficient communication between teachers and
parents?”, most principals and teachers agreed that the
insufficient communication between parents and teachers is
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*Position, ** Principals, *** Elementary Teachers

The statistical comparison of the categorical variables and
the above questions (see questions 1-7, table 4) shows a
degree of relevance for the categorical variables
principals/teachers, men/women, 22-30/51-60 years old,
Pedagogical Academy/Department of Primary Education, 1-
5/26 years of experience and above, with the formulations 1,
2, 4, 6 and 7 of the questionnaire (Table 5). The degree of
statistical relevance is set to p=0.01. According to principals
and teachers, the insufficient communication of parents with
teachers is due to parents’ lack of time (p=0.005<0.01) and
parents’ indifference (p=0.001<0.01). According to teachers,
both men and women, the insufficient communication
between parents and teachers is due to parents’ indifference
(p=0.025<0.05). According to teachers aged 22-30 and 51-60
and above, insufficient communication is due to parents’ lack
of time (p=0.004<0.05) as well as to the fact that some parents
speak a foreign language as their mother tongue
(p=0.021<0.05). According to teachers whose basic studies
took place at the Pedagogical Academy and the Department
of Primary Education, insufficient communication is due to
the fact that parents do not understand the importance of their
communication with the school (p=0.017<0.05). Finally,
teachers with experience of 1-5 years and 26 years and above,
do not attribute insufficient communication to the school
system structure (p=0.025<0.05).
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TABLE V: OPINIONS OF TEACHERS ABOUT THE INSUFFICIENT
COMMUNICATION BETWEEN PARENTS AND TEACHERS (STATISTICAL

INDICATORS)
Insufficient communication on A ‘ SD A | sSD
behalf of parents because of... Principals Teachers t-test
1. lack ofn'me 3.15 1.034 3.66 0.965 | 0.005<0.01
3.00 1.118 363 1.016 | 0.001=0.01
2 _._mdiﬁ?zreme Men Women
330 ‘ 1126 | 364 | 1.008 | 0.025<0.05
22-30 years old 51-60 years old
4...different language 359 | 0875 | 304 | L1ss | 0021<005
6... no understanding of the Pedagogical D.P.E**
importance of their Academy* _
communication with the school 1.83 ‘ 0768 | 212 | 1.058 | 0.017<0.05
Experience: 1-5 26 years and
7... school system structure years above
277 ‘ 1257 | 217 | 0975 | 0.025<0.05

*2 years of studies, **4 years of studies

IV. DISCUSSION OF RESULTS

Teachers’ opinions about the advantages of
communication with their students’ parents show that
communication between teachers and parents contributes to
children’s progress and improves their conduct, providing
also the child with a sense of security. Similar opinions
appear also in the survey of Boonk et al. (2018) and
Khajehpoura & Ghazvini (2011). Research has shown that
these meetings improve communication quality, positive
atmosphere and efficiency in the school unit operation
(Stamatis, 2019; Bennett-Conroy, 2012). Through their
communication, parents connect with the school community
and in this way a positive atmosphere of trust, confidentiality
and empathy is developed between them, benefiting both the
child and school (Ozmen et al., 2016; Jeynes, 2005). Pefia
(2000) holds that students’ school performance and conduct
improve when teachers communicate personally with
parents, by phone or email or through written updates.
Moreover, inviting parents to visit the school or classroom
create a positive setting for parents’ participation in the
education process (Griffith, 1988) and form the basis for a
constructive communication between school and family
(Adams & Christenson, 2000).

According to teachers, within the framework of this
survey, it seems that School Guidance can support parents,
children and teachers, offering them the possibility to come
closer and have a positive and supportive mind-set about their
competences, in a context of mutual respect and
understanding. According to studies, this can be achieved
through school meetings, events and dialogue (Mata et al.,
2018).

The study of Konsolas, Stamatis & Darsinos (2012) reports
that for a more efficient communication between school and
family in dealing mostly with conflictual situations, the
school unit should have a child psychologist. The sessions of
the child psychologist with the children’s parents would
contribute to a sincere, counselling, mutual provision of
information about the children’s challenges and possibilities.
Within the framework of developing a communication
culture and in order to achieve cooperation in all aspects of
school life, “specialized training of teachers, seminars at
schools for parents and a series of special information
meetings” (Stamatis, 2013:322) are proposed, to the benefit
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of the school unit efficiency.

Based on the opinions of the teachers who participated in
this study, it becomes obvious that the insufficient
communication between parents and the school unit attended
by their children is not due to the school system structure.
Teachers attributed the insufficient communication between
parents and teachers to the lack of time on behalf of parents,
to the low social and education background of parents, to the
poor performance or conduct of their children and to the fact
that many parents speak a foreign language as their mother
tongue.

In addition, according to the views expressed by teachers,
many parents refuse to understand the importance of
communication between teachers and parents. Views of
teachers expressed in similar studies about communication
challenges refer to social and financial reasons (Hair et al.
2015; Cooper et al 2009; Hill & Taylor, 2004), which have
an impact on the communication between parents and
teachers, such as the type of profession and parents’ working
hours (Hornby & Blackwell, 2018).

The views of teachers regarding the advantages and
reasons hindering their communication with parents do not
seem to be significantly different in relation to their position,
gender, age, years of experience and studies. The studies of
Brandon (2009) and Wright (2009), who examined teachers’
views about parents’ participation in the education process in
relation to their gender and years of experience reached the
conclusion that women and older teachers considered more
important the communication with parents.

V. CONCLUSIONS

1) The conclusions of this study based on the survey
questions presented in Section 2 are the following:

2) Primary education teachers mention that the advantages
of communication between teachers and parents have a
positive impact on the children and school unit attended
by them, as children improve their performance and
conduct in a safe school environment.

3) School Counselling is viewed as important by teachers, as
it can support parents, children and teachers and improve
communication among them.

4) Many parents do not communicate with their children’s
teachers due to increased workload or for reasons relating
to their educational, social and financial background or
even because of their inability to understand the Greek
language because they have a different nationality.

5) The views of teachers about the advantages and
challenges of their communication with parents do not
seem to differ significantly in relation to their position,
gender, age, years of experience and studies.

VI. PROPOSALS

Based on the results of this study, communication between
teachers and parents plays an important part in the
improvement of children’s school performance and conduct
as well as in the improvement of the school efficiency. For
this reason, it is proposed to study in the future, more
adequately and more extensively, more aspects concerning
communication between teachers and parents, forms and
practices followed by teachers in their communication with
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parents, as well as teachers’ training in issues of

communication with the parents of their students.

LIMITATIONS

Although the number of questionnaires and the percentage
of participation of teachers in this survey was satisfactory, the
results were not compared with other regions and focused on
one geographical region only. In addition, the sample is
limited to a specific specialization, since all the principals and
teachers who participated belong to the same specialization.
Therefore, the conclusions of this study cannot be
generalized. However, they show trends that are particularly
interesting and useful in educational design.
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